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A summary

Chapter 1 – Teaching Cross-Culturally

Students bring their cultural habits and expectations with them to the classroom. Teachers must meet students in their culture. Every training situation has a cultural context of teaching and learning. Usually the organizers set all the details of the context, but this is not effective in cross-cultural settings.

One of the first steps in teaching cross-culturally us to clarify and value the cultural distinctives of the participants. The teacher’s role is to create the most appropriate context in which students can learn. 

A teacher is a person of power – they have skill authority in that they are trained to serve as teachers and they have role authority in that as a teacher they control the subject matter, schedules, lesson plans, etc. Learners and teachers often find that their independent wills clash in the teaching environment. When cultural differences are added to these power issues there is potential for misunderstanding and conflict.

Our culture serves us well when it is the only culture in focus – it is like a palace. When there are no contesting voices around us we can live fairly comfortable, ordered lives in the context of our own cultural system. But when we are in relationships that are outside of our own culture, it can become a prison to us. We are blind to other ways of seeing and doing things and assume that our way is the only way that is appropriate. We become angry with people who break our rules and we attempt to enforce our rules on them. 

Jesus was the master teacher. He was both fully God and fully man (Philippians 2:6-9). He began his life as a learner (Luke 2:41-52). He stayed behind in Jerusalem to sit among the teachers, listening to the, and asking them questions (Luke 2:46). (Note: the only effective way to enter another culture is to make its experts our teachers). Luke 2:52 shows that Jesus was committed to mastering the knowledge and habits of his culture and that as he did so, he grew in favour with God and with people.

As we look at Jesus’ life we realize that he indeed mastered the cultural ways of the people around him. His teaching was filled with quotations from Scripture, stories based on local economic an social life and parables that drew on a deep understanding of their way of life.

While we can’t be born into another culture as Jesus was into Jewish culture, we should begin as learners, listening and asking questions. Our responsibility is to love the people to whom we go and to give up part of our identity and values to become effective servants of Christ among the.

We should avoid the temptation to use our power as teachers to force students to conform to our ways of doing things. Jesus had infinite power, yet he refused to use it to achieve his aims, rather he led them as a servant and even washed their feet

Chapter 2 - The Hidden Curriculum

Different child-rearing strategies produce different adults. The first thing a teacher should do in a new context is to absorb the surrounding culture for clues to behaviour and values that will be reflected in the classroom. Examples: whether children learn individually or corporately, whether they are encouraged to ask questions; whether they make emotional attachments, whether ritual and ceremony is used to teach them, whether they are assigned responsibility early in life, etc.

This is the hidden curriculum – the cultural agenda for learning that surrounds schooling.

To be an effective teacher, one must learn how to apply the insights gained from cultural observation to practical issues in the classroom. Most learning is based on trial and error. However one level involves us drawing on solutions from previous learning or experience, but another level may be needed where we find new solutions. To be an effective cross-culture teacher one must from the other-culture perspective and derive from it new alternatives for challenges faced in a classroom. Relying on past experience will often lead to misunderstanding and failure.

Ever teacher has been nurtured in a specific culture and has a specific cultural bias about teaching and learning. It is useful and effective in the setting that nurtured it, but as a “hidden curriculum” it creates blindness, error and conflict when used in a different culture. Teachers and learners are prisoners of their cultures and habits. Teachers must recognize their cultural bias as a prison and look beyond it to discover new values, processes and contexts. We must be open to new ways of thinking and learning, and be willing to adopt new ways of looking at the learner, the classroom and our practices of teaching. 

Teachers must become a learner in the new cultural context; they must thinking about faith in Christ as the beginning of their liberation from the prison of disobedience and cultural bias, and think outside their cultural and contextual expectations to find solutions beyond their training, experience and expertise.

Chapter 3 – Understanding Traditional Learning Strategies

Some people learn through observation and others through imitation – observation takes place over a long period of time while with imitation the task is applied immediately. One tends to imitate a person that one admires.

Good teaching in any context will include traditional learning techniques and a teacher who want to be a Christlike servant in a cross cultural setting will try to make learning as context specific and real to life as possible. To achieve this we must include learning by observation and imitation, learning by trial and error, learning through real-life activities and learning in context-specific settings.

In some societies, the only people who can teach are those with whom people have a personal, mentor-like relationship. This is the Biblical idea of a disciple following the master teacher (like where Elijah calls Elisha to be his student in 1 Kings 19:19-21 and 2 Kings 2) In John 13:13 Jesus also notes that his mentor relationship to his disciples is a hierarchical one. Teachers must build relationships with students before they can teach effectively. Among a great many tribes in Africa, a wealth-in-people concept rather than wealth-in-knowledge concept predominates. The teacher is seen as someone who comes alongside students to help their heir struggle to learn, which involves cooperative, not individual effort.

Chapter 4 – Formal Schooling and Traditional Learning

In some contexts people have to be taught a course a few times before they are ready to teach. The first time they are getting used to the teachers’ style, the context of the school and the testing process. The second time through the same course they begin to concentrate on observing the teacher in action and absorbing some of the content. The third time would be to cement the new knowledge.

The goal of the incarnational teacher is to crate a learning context that is familiar to students yet stretches them beyond their previous experiences. 

Some of the common techniques employed by Jesus include: (1) rhetorical questions (Luke 5:22-24; 6:3-5, 9-10); (2) stories (Luke 10:25-37) followed by questions to cause reflection; (3) probing questions (Luke 18:19-20); (4) indirect questions (Luke 7:36-50); and (5) group exercises (Luke 9:20). 

Chapter 5 – Intelligence and Learning Styles

Howard Gardner identified seven intelligences that occur worldwide: (1) linguistic (which represents the varied facets of language); (2) musical (which includes pitch and rhythm); (3) logical/mathematical (which involves the manipulation of the abstract world of logic); (4) spatial (which involves producing and manipulating forms); (5) bodily kinesthetic (which involves exceptional control of the body to perform difficult and complex tasks; (6) internal personal (which involves access to one’s own feelings) and (7) external personal (which involves the ability to discern the feelings, thoughts and expectations of others).

Gardner’s theory of intelligences does not include moral, character or spiritual elements, and he does not consider responsibility or trustworthiness.

God created us in his image – yet we have distorted God’s creative work and his purpose and meaning for humanity. In western cultures, part of that distortion involves giving priority to the analytical learning style – where the linguistic and logical/mathematical intelligences above the others and denying the moral/spiritual dimensions of God’s creative work. Non-western cultures give priority to the relational learning style and the associated external personal, spatial and bodily kinesthetic intelligences.

A careful study of Jesus’ practice shows a blend of relational and analytical techniques for teaching those who followed him. His method of choice was the parable and his preferred teaching context was relational. He often answered questions with another question to force people to analyse their teaching and practices. At times he lectures and sometimes he preached but his exams were always practical (Luke 10:3-4,9).

The challenge for cross cultural teachers is to break out of their cultural boxes that have limited teaching and learning to a select few of the God-given intelligences. 

Earle and Eleanor Bowen (1986), studying Kenyan students learning, concluded that a high percentage of these students employed relational learning strategies. The following practical classroom strategies help the non-western educator utilize relational strategies in the classroom:

1. Provide a course outline

2. Give an oral preview of the entire course

3. Preview the material to be learned in each individual lesson

4. Specify the important points in a lesson

5. Provide frequent feedback and reinforcement

6. Give small units of work rather than large ones

7. Recognise that relational students are more sensitive to praise or criticism from others

8. Let students work in groups

9. Provide structure and direction when assigning a project

10. Provide a textbook or duplicated notes

11. Use visual aids of all kinds

12. Use external rather than internal motivators

13. Use visual models and examples

14. Let students do things their way

15. Supplement lectures with handouts, pictures, etc.

16. Use material that is socially orientated (related to people or situations)

17. Use criterion-referencing grading

18. Teach coping strategies for dealing with methods that seem strange to students

The key principle in this chapter is that God has wired each brain differently. A teacher must work with different intelligences and learning styles and find creative ways to present new material.

Chapter 6 – The Role of the Teacher

People who teach cross-culturally encounter differences in the expectations students have of the way in which teachers should conduct themselves in the classroom. Western students expect teachers to be guides who can be challenged, African students expect them to be surrogate parents and Asian students expect a teacher to be an authority that is never challenged. 

A teacher has to analyse the cultural context of the classroom to determine when they should expect to be seen as a sage/scholar; a counsellor/advisor, a tutor or a parent. How? Firstly, the degree to which a society values conformity to the collective or group expectations of family and community. Secondly, the degree to which a society values the separation and specialisation of roles and assigns high or low status to those roles.

These two variables (whether individual autonomy or group conformity is valued and whether individual roles re broadly defined and open to all or narrowly defined and limited to a few select individuals) when plotted on two continuums create four social types or social games.

	Authoritarian
Status/role differences
	ROLE +
	Hierachist
Insider/outsider

Status/role differences

	- GROUP
	
	GROUP +

	Personal autonomy

Individualist
	– ROLE
	Insider/outside

Egalitarian


This matrix also illustrates the role of the teacher in each of the four social games.

	Teacher as Authority
Role: expert

Method: lecturer

Knowledge: deposit


	ROLE +
	Teacher as Parent
Role: patron, helper

Method: story, lecture

Knowledge: secret

	- GROUP
	
	GROUP +

	Role: friend, mentor

Method: interactive

Knowledge: free, open

Teacher as Facilitator
	– ROLE
	Role: drill sergeant

Method: busywork

Knowledge: betrayal

Teacher as Outsider


This matrix also illustrates the role of the learner in each of the four social games.

	Learner as Obedient
Focus: knowledge

Teacher is correct

Emotion: fear


	ROLE +
	Learner as Client/Child
Focus: relationships

Teacher is honoured

Emotion: dependency

	- GROUP
	
	GROUP +

	Focus: personal interest

Teacher is effective or not

Emotion: enthusiasm

Learner as Free Thinker
	– ROLE
	Focus: getting out

Teacher is enemy

Emotion: hatred

Learner as Rebel


The first step for effective cross-cultural teaching is learning, becoming aware of the culture of others. The teacher must work out what social values the learners ring to the learning environment, how students reflect the social values of their families and communities, how students view the teacher and themselves. Also, the teacher must work out how they see themselves in terms of status/role and conformity to group pressure. The incarnational teacher is willing to give us aspects of the teacher role that fits their cultural background and takes on the role that fits the social and cultural role of the students.

Chapter 7 – Teaching for Change

When and why should we teach for change? We need cultural stability and continuity for personal and communal well-being. But when the habits and practices of our social relationships become obstacles to the fundamental values and goals we hold as people, we must teach for change. As Christians we measure our lives and ministries against the standards set forth in the teaching of Jesus Christ. Experiential teaching is one of the most powerful tools available to us to teach for change.

The two key components of experiential learning are doing and reflecting on what happened. Learning is a process whereby knowledge is created through the transformation of experience. Knowledge is created through a circular process: Concrete experience followed by reflective observation leading to the formation of abstract generalisations and finally active experimentation. After experiencing, reflecting and abstracting, one ties again wit new insights. So one moves to higher levels as one solves problems of increasing complexity.

Teaching for transformation of character and ministry is the most difficult of all teaching challenges. Studies have shown that seminary faculty members shape the character and ministry of their students through community relationships, accountability and experiential training for ministry. Following the pattern of Jesus and his disciples in the Gospels, professors take students with them to do ministry together and then they send them out two by two.

Organisations that train people for cross-cultural work recognise that while people feel intuitively that they are better prepared with experiential learning, the actual skills and applications are often not transferred until reinforced in subsequent learning experiences.

Learning is done best when the lessons are repeated so frequently that they become habit. Character changes happen when the deepest parts of our histories and personalities are touched.

Chapter 8 - False Expectations

False expectations cause more stress when teaching cross-culturally than any other factor, Some of the false expectations encountered relate to: resources (teachers must be able to teach with limited resources); low technology (media equipment and electricity can be lacking or less than trustworthy); curriculum (teachers must spend time listening to learners to design curriculums that meet their needs); testing (learners ay have different views about cheating, and they may cope better with oral rather than written tests), visual learning (pictures do not always communicate with clarity – they are best when the subject is familiar, where there contain little details, when the details are accurate and when the presentations are straightforward), status (teachers need to be sensitive to appropriate dress and behaviour in the culture according to local customs); and planning (differences between the crisis and non-crisis values dichotomy can cause frustrations – a non-crisis orientation prevails throughout most of the two-thirds world because of economic and political uncertainty).

Chapter 9 – Learning to Teach Cross-Culturally

The following tools will help teachers adapt in cross-cultural contexts. (1) Learn about the political context of schooling – build relationships with community officials, read current books, get to know officials who have authority over you. (2) create a place in community – get to know the families of the national co-workers in your workplace, build a support network to help you meet your daily needs, visit people who serve your needs. (3) Identify a local family and a local church to become your family and church away from home. (4) Learning the local language. (5) Learn to cope with culture shock. Teachers need to know that they will pass through stages of adjustment: honeymoon or tourist, culture stress, culture shock, adjustment and difficulty re-entering home culture. They will make two finds of responses: (a) dysfunctional (flight, severe withdrawal, aggressiveness and dependence) or (b) functional (make the nationals your teachers, reflection and prayer, gratitude and graciousness, assertiveness and flexibility.

